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ABSTRACT

Rapid changes in technology are reflected into alksvof education
as well as language learning and teaching situsitionline with these
changes, studies into the integration of mobilengisointo language
learning contexts, particularly to facilitate voodry acquisition,
have spawned. However, learners’ perceptions regatte impact of
the integration of mobile technologies are notyfudixplored. This
study aims at discovering learners’ perceptionsnutbile phone
integration in translation classes. Twenty-sevanrlers studying at an
English Language and Literature department in athawestern
Turkish university were sent SMS text messagesudicf the target
words before, during and after the translation sesirfor 6 weeks.
Nine students who were selected based on theiudrezy of response
rate, 3 the most frequent respondents, 3 averapomeents and the
least 3 respondents respectively, were interviewecbntent analysis
of the semi-structured interviews reveals informmatiabout the
learners’ mobile telephone use and their percepta@mmobile phone
use for language learning purposes. The findingsalethat learners
in general hold a positive opinion of mobile phomgegration
although some hesitations have been voiced. A géson of learners’
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perspectives on the current and future use of mophones is
provided.

Keywords: mobile phone; EFL learners; MALL; vocadmy
development

1. Introduction

Spearheading advancements in technology and temdinal devices
have brought about correspondingly marked changesducational
institutions. Thus, learner mobility has boomed k@iners today are
no longer confined to physical settings of facdatoe interaction. Due
to the integration of portable and lightweight @®d, access to
information with relative ease is quite possiblaefiefore, immediate
interaction is no longer a matter of face-to-fagehange or product
of immediate environment.

One technological device that has attracted cerside attention
is mobile phone, through which the majority of nlebassisted
languages learning (MALL) activities take place dRerzewska &
Knot 2007; Saran, Seferoglu, & Cagiltay 2009). As use of cell
phones has become ubiquitous recently, the needtdgrate them
into language learning has become increasingly reppaand m-
learning has value-added to the “anytime, anywhérehediacy of
learning on the move. In parallel with this nedgbre is a burgeoning
body of literature that demonstrates the use ofilmaéchnologies in
various fields of education as well as language chieg
(Ufillearndirect & Kineo 2007; Kukulska-Hulme 20084Jiangah &
Nezarati 2012; Saran & Sefgla 2010; Saran, Seferoglu, & Cagiltay
2009; Stockwell 2007; Wang & Heffernan 2009).

The past decade has witnessed a drastic shift ftmmuse of
merely computers to the exploitation of mobile desi in language
teaching classrooms due to their unique advantages) as being
“personalized, spontaneous, informal and ubiquitaddiangah &
Nezarat 2012: 309). Thus, Stockwell (2007) draviensibn to this
natural gravitation by saying: “Mobile learning hdsng been
identified as one of the natural directions in whi€ALL is expected
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to move, and as smaller portable technologies bedess expensive,
lighter and more powerful, they have the potentiabecome a more
integral part of language learning courses” (p.)385growing body
of literature on the examination of mobile learnieguire us to revisit
the transformation of learning platforms. Park, Nand Cha (2012)
inform about a transformation from e-learning, whielies on the
Internet, be it wire or wireless, to m-learning aingh which the
mobile technologies, such as cell phones, tabledspersonal digital
assistants are offered. This proliferation of devaptions made it
difficult to define what mobile learning is or whit involves.
Although various attempts (Kineo 2007; Kukulska-al & Shield
2008) have been made to define mobile learnindguksilska-Hulme
(2009) points out: “There is no agreed definitidrinoobile learning’,
partly because the field is experiencing rapid etioh, and partly
because of the ambiguity of ‘mobile’~ does it relab mobile
technologies, or the more general notion of leamebility?” (p.
160). However, despite the suggested difficultyaofving at a clear
definition, the concept of mobile learning, attatheith several
theories such as constructivism and situated legrrfViberg &
Gronlund 2012), has been found to aid second layjglearning.

A considerable body of research elucidating leraare teacher
perceptions regarding the mobile learning-assikiaguage learning
contexts, particularly mobile phone-assisted sibmat have usually
received positive reactions (Cavus & Ibrahim 2088yati, Jalilifar &
Mashhadi 2013; Kennedy & Levy 2008; Lu 2008; Thom& Houser
2002; 2005; Uzunboylu & Ozdamli 2011). When threiffedent
modes of the instruction of English idioms, nam@&S-based,
contextual and self-study learning were compared, $MS-based
instruction was found to attract more student esidam than the
other modes (Hayati, Jalilifar & Mashhadi 2013)miarly, teachers
were found to hold a positive view of mobile leagniopportunities
(Uzunboylu & Ozdamli 2011). The positive attitudesem to be
shaped by the facilitative role of mobile phonegration.

Learners’ inadequate exposure to target langyzagdicularly due
to the limited class hours, has widely been regorfeu 2008;
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Thornton & Houser 2005)Mobile phones, to this end, could help
learners extend the chances of out-of-class expoblsing a different
mobile learning device, Kondo et al. (2012) comgaee group of
students who used the Nintendo DS devices and soéware (the
MALL group) with students who did not use them dodnd that the
MALL group was better than the other with respectitne spent for
tasks, task-satisfaction and students’ self-medsachievement.
Chinnery (2006) recapitulates the benefits of neolphones by
indicating that these tools are available, affolelabnd portable.
Thornton and Houser (2005) confirm the effectivenes mobile
phones in vocabulary learning in their seminal gtuthe researchers
presented some vocabulary items through differeediay indicating
that mobile e-mail receivers performed significaribletter than the
receivers of identical materials through PCs opaper. They point to
the spacing effect as a desired outcome sinceefifiést promotes
vocabulary recall. This advantage seems to beni With cognitive
psychology, which assumes that distributed practiather than
massed one is more suited for item retention. dmalar study which
made use of different media, namely mobile phonety pages and
print form, Saran, Sefegtu and Cdlltay (2012) found that both pre-
intermediate and intermediate students who wereoseg to
multimedia messages through mobile phones did faignily better
than either of their counterparts. Moreover, anostady by Chen,
Hsieh and Kinshuk (2008) compared the effectivenassvritten-
annotation based and picture annotation-based ronte 156 ESL
students with varying verbal and visual abilitiéhe results indicate
that content provided in a visual form could bephdl for learners
with lower verbal and higher visual ability. Lu (&) investigated the
effectiveness of SMS vocabulary lessons by compattiem to the
lessons based on printed materials and this resintéavour of SMS
vocabulary lessons. Cavus and Ibrahim (2009) deeelca system
called mobile learning tool (MOLT), and they cadieut a paired
samples t-test to see the impact of the intervanbio 45 randomly
selected freshmen. The researchers came up withgraficant
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difference in favour of the post-test (p< 0.05),athindicated that the
system was influential on student grades.

Despite the suggested welcoming attitudes andiomertt benefits,
learners’ and teachers’ experiment with mobile @sowere not found
to be at a desirable level. Numerous disadvantafe®obile devices
such as reading difficulty in small screens, datarage and
multimedia limitations, hardware costs (Kukulskahida 2008;
Miangah & Nezarat 2012), voice call, SMS and datarges
(Kukulska-Hulme 2008; Stockwell 2007) have beenortgu. In a
study by Thornton and Houser (2002), the partidipasomplained
about the small screen size and keypstbreover, Wang and
Heffernan(2009) draw attention to the connection problemaelsas
the compatibility of data formats between devicesdpced by
various manufacturer§tockwell (2008) found that the majority of the
participants did not bother to use mobile phoneddioeguage learning
practices. In another study, the researcher (28tL@jied the platform
effect by comparing the PC and mobile platforms ane study
revealed that mobile phone learning took more time.

2. The study

2.1. Research questions
The study attempts to find answers to the followgogstions:
1. What are the perceptions of prospective Englisichers
towards the use of mobile phones in translatiosasela?
2. Is there a relationship between response rate aachdr
attitudes?
This study was designed to act as a vocabularylo@vent activity
for translation classes. Finding the right wordrgsie or longer
expressions is of great importance in translationrges. Therefore,
enabling students to keep up with new words andggw plays a
salient role so as to find or approximate the rigipivalents. To this
end, this study aims at providing individual accessourse-relevant
vocabulary to twenty-seven students who téakanced Translation
course and exploring their perceptions of vocalyuldevelopment
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through mobile phones. Although it is consideredbéo traditional,
vocabulary introduction is still considered to be effective way to
improve learners’ vocabulary development (Cook 2010

2.2. Method

The design chosen for this study was qualitativéhoee and a case
study was undertaken for six weeks. Details abbeat garticipants,
setting and procedures are provided below.

2.3. Participants

Twenty-seven students studying at an English Lagguand
Literature Department at a North-eastern stateeusity in Turkey
took part in the study. The participants were coiemtly sampled. A
semi-structured interview was carried out with $tsmmores from
those 27 students. These nine participants (4AMwef¢ chosen based
on their response rate: the most frequent respend@)) the average
respondents (3) and the least frequent respond@ntdhe students
were asked whether they wanted to receive SMS messabout the
course vocabulary prior to the study. All studeadseed to receive
them and they wrote their phone numbers on a siigeper to keep
their names anonymous.

The students attended a 4-hour translation coursédvanced
Translation 1l course. This course aims at develgpstudents’
awareness in building appropriate strategies fatstef different
domains. Usually one meeting is devoted to Turkihglish
translations whereas English into Turkish transfegiare carried out
in the other. Bearing the authenticity and tramdlgity concerns in
mind, texts from foreign press, magazines and decwanies were
chosen.

2.4. Instrument

The data in this study were collected through semietured
interviews. After a review of the relevant literstutwo faculties were
asked to read and provide feedback on the clafitth® interview
questions. After their revision, 12 open-ended tjoes were
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determined. The general attitudes of students wsvdhe mobile
phone integration in language learning and vocapulavelopment in
particular are explored.

2.5. Procedures

Each week, target words obtained from the textsliastlior to be
studied were chosen. These words were not the foegsently used
in English. To exemplify, after reading a text abtle history of
Turkish delight in the second week, the studentewgent a message
asking learners to translate the following sentesicéhe end of the
course: Bu ma@azanin raflarindaki c¢gtlili ge bakilirsa, Tuark
kultirinde 6nemli bir paya sahip olan lokumun citalla olan
rekabette geri kalgt asikar [Considering the variety in the shelves, it
is obvious that Turkish delight, which has a sigaifit place in
Turkish culture, falls behind in its competition tivi chocolate].
Moreover, in the fourth week, there were some wadists students
were introduced before the translation course [Sdxde 1).

Table 1. Sample vocabulary items sent through SBf6rb the translation course

Week Four: Words Presented

Awe-inspiring Concentration Savannah Stern
Wither Brutal Plain Herd

Fertile Bonanza Woodland Scent
Gather Predator Spectacle Transform
Brutal Territorial Drive Vulnerable
Scavenge Pasture Warthog Calf
Savannah Cub Pride Wildebeest

All 27 students were sent vocabulary items befduging or after
Advanced Translation course classes for six wedksen students
were sent the vocabulary items, they were not dedeto respond,
however, when the vocabulary was presented in seese they were
expected to translate it into the target languapessto see to what
extent they use the right words. In week II-IV-Whcabulary items
were sent to the participants before the coursesweder, the
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vocabulary sent during and after the courses {{/JIivas presented in
sentences and acted as a translation activityeonkrs. The activities
consisted of made-up sentences in which severaépted vocabulary
items appeared. A weekly procedure of the contéthhe SMSs sent
to students is provided in Table 2.

Table 2.A weekly procedure of SMS contents

Week SM S Content
Week 1 Turkish into English sentence
Week 2 Vocabulary list
Week 3 Turkish into English sentence
Week 4 Vocabulary list
Week 5 Turkish into English sentence
Week 6 Vocabulary list

After the students were introduced vocabularyemtences in this
way for six weeks, 9 students were asked to responcgemi-
structured interview questions developed by theeamters. The
interviews were carried out in the participants'tiven language
(Turkish) and the participants’ consent was obthirkhe interviews
took between 8-13 minutes, were recorded and tiagsdribed. When
making-up the sentence to be translated the ré¢syarmade sure that
the vocabulary consisted of the words covered dretoovered in the
courses. This helped students to recycle wordslieigathem to go
beyond one-shot treatment of translation textsssm daurn translation
into a recursive process.

2.6. Data analysis

Inductive content analysis (Yildirim 8&msek 2005) was employed to
analyze the data. The following steps were takeanture reliability
and validity.

a) In order to increase the internal validity, theatetl literature
was reviewed and this helped the researchers better
conceptualize the research and interview questMnseover,
two people employed in the same institution wereedsto
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give feedback on the relevance of the interviewstjaes and

a minor revision was made based on their answeng. T
respondents were ensured that the findings wouldsked for
research purposes only and their names would be kep
confidential. Therefore, no names were assigned tier
respondents and each respondent is indicated wittnzber
sign (#). To avoid the use of gender-biased prosotime
pronouns for both genders were provided togethech ss
s/he andhis/her.

b) To ensure external validity, a detailed explanatafnthe
research design, participants, research proceddeda
collection instrument, and data analysis was pexlid

c) So as to increase the internal reliability, anotffaculty
experienced in qualitative inquiry was asked toaligy codes
from the transcripts. When compared with that oé th
researchers, the consistency was calculated t0%e 9

3. Results

3.1. The type and length of mobile phone possession

From students’ reports, it is possible to make achgion that the

students’ possession of their current mobile phate=s not have a
long history. The students in general reported they had had their
mobile phone for 2 or 3 years (see Table 3). Thkestirecord was

48 months whereas the latest mobile phone was teghdo be 2

months old. It follows from this that in line withhe requirements of
the changing world, the participants usually updhtr devices to

keep pace with the latest developments in techyadogl demonstrate
their vibrant desire to catch up with the latesigand devices. Three
people stated that they had a feature mobile phdweeas the other 6
people reported they had a smart phone.
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Table 3. The type and length of mobile phone paises

Participant No. Phonetype Length of possession
#1 Smart 4 years

#2 Feature 2 years

#3 Feature 3 years

#4 Smart 3 years

#5 Feature 2 years

#6 Smart 4 years

#7 Smart 2 years

#8 Smart 2,5 years

#9 Smart 2 months

3.2. Learning through mobile phones

Respondents indicated a relatively positive atéttmvards the use of
mobile phones in language learning. It is cleamfsiudents’ accounts
that they use mobile phones for a variety of lagguskills, namely
listening, reading, grammar, and writing. Tablehéws the students
perceived benefits of mobile phones accordingnguage skills.

Table 4. Perceived benefits of mobile phone use
Perceived Benefits of
, MobilePhone Use
Vocabulary | Listening | Writing l Grammar | Reading |
) !

The chief benefit, according to participants’ rgpp is with
vocabulary and pronunciation development. All miptnts stated
that they had a dictionary application or Interdietionaries, and the
high prevalance of electronic dictionaries is cstesit with early
studies $evik 2014). According to respondent #7, dictionasg is a
“great benefit of mobile phones especially to ¢t pronunciation of
words”. This assertion is in agreement with thelifngs of an earlier
study which pointed to the effectiveness of molglenes on the
pronunciation aids of extra materials (Saran, $gfer & Cagiltay
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2009). However, when a participant drew a comparigb off-line
applications and Internet use of dictionaries, sfiteposed the
following: “Dictionary use is usually not used fretly; computer
dictionaries are more inclusive” (#4).
Moreover, almost all respondents (#1, #2, #3, #4, #7, #8)
highlighted their use of mobile phones for listgnpurposes:
When | was in a prep program, | downloaded somteriag files. Since my
hometown is quite far away from home, | listenedhi® files during the trip to my
hometown. When 1 listened to a word repeatedly l more familiar with the

word. If | have Internet connection, | can us&\then | have my laptop with me, |
usually prefer to use it (#3).

One of the respondents (#8) pointed out that wi#ée making use
of mobile phones for several languages. As theoragnt put it, the
small size and weight of the devices actually nthieen preferable to
laptops:

| have been learning languages other than Engtiainely German, French and
Russian. Mobile phones help me a great deal in sochsions. When | search for
something, | can find. Since these devices are tinlike the huge laptops, they
are accessible. For instance, when | go to bedyéally connect to the Internet to
make some practice on the mobile phone applicatidits example, some
vocabulary development activities and listeningffstMoreover, reading also
takes place together with grammar.

Based on the emerging patterns of usefulnessoliiogving further
themes were developed from the interviews: assistaim time
management, appeal to learners with multiple iigietices, the sense
of security, and accessibility. With respect to time management,
“anytime and anywhere” (#8), and turning the deadet into
something useful during the long trips (#3) coull ibterpreted as
some alternative ways that promote time managethemiigh mobile
phone use. “I feel more secure when | have a maibit;me because |
can get everything with it,” said #6, while #8 mbtéwhen | look at
blogs, | usually pick up things. | am a visual @aining style. If there
is visual input, | feel engaged in the tasks.” thikse remarks seem to
be consistent with Kukulska-Hulme and Shield’'s @0@ontention
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that learners today, triggered partly by the greatebility and travel,
keep track of their own needs and direction ofriaay.

3.3. Attitudes towards mobile phone use to devetm@mbulary
Welcoming attitudesStudents in general reported that they welcomed
the idea of messages about the courses. Some J#E4# #6, #8)
suggested that they felt indebted to the courseirecfor spending
such efforts. “I got surprised, | saw that you weaging attention and
| felt myself indebted to spend some further effatb something in
translation,” said the respondent #4. Proposingndlas idea, the
same respondent continued in the following way:
Actually | didn’t think the teacher could sendat &ll students because there are
34 students. | got happy when | received the mesdagaw that you spent some
effort for students and if the teacher spends sfifciit why shouldn’t | spend it |
thought. | think the vocabulary sent before thesdeshelp us better. | translated
the text you sent after the lesson. | translatedtie you sent us after the lesson. |
don’t use SMS because it costs a lot for studex¥sX [an alternative smart
phone texting program] is a great program and e&ulisor students. However,
when you sent us the first message, | replied fitetvever, when you asked us to

revise my sentence, | could not handle the all, texdybe it is because my
telephone is not a touchstone.

The participants tended to associate the SMS miegsavith
favours done by the researchers. Echoing a simsiégtiment, #6
pointed to the concept of individualization, “I wasally glad to
receive such a message because | felt myself $plegiat the feeling
that individual attention was paid by the lecturand it was great.”
Since teaching practices of the day offer much rémmpre-packaged
and idealized learning contexts, the sweeping teeaf teaching do
not seem to go beyond “one-size-fits-all” modeldjich, indeed,
delineates the shrinking space of the individuad athe self
(Kumaravadivelu 2012). Therefore, the need to dtuteta bridge
from teaching contexts to individuals and vice ®eis urged by a
need to get familiar with the diversity of learneasd learning
situations. This assistance of personalization abita learning is also
mentioned in Saran and Sefgiw(2010).
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Sending text-messages for vocabulary developmergoses was
considered to be a good idea even for those whaatidespond to the
SMS messages sent before, during and after thenles©ne non-
respondent suggested, “Mobile phones will be udefulis if they are
used in the right way. They are important and reags devices
especially in listening. If we employ them in lisbeg studies, we can
reap the benefit of that.” Even though the leargegrcises caution
with regard to the aims the mobile phones are dseda relatively
favourable opinion of the mobile phone use, esfigciar listening
purposes, is evident in her remarks.

Hesitant usersThough further uses of mobile phones were
reported with reference to the promotion of skittemely reading,
grammar and writing, some hesitant voices sugggdtie relatively
high merits of hard copies in comparison with melghone software
(#4) and health concerns (#3) were also heardl|ddreer hesitations,
in fact, seem to justify Beatty's (2003) argumeagsinst the techno-
hesitations.

Judging from the learners’ accounts, the extenBinetionalities
offered through mobile phones may not be considet@dbe
correspondingly useful. For instance, the replacgn® printed
material by e-books was challenged by a respongdntwho desired
to “touch” the material s/he is working with:

Actually | believe that some people do not makeaper use of mobile phones. |

don’t know whether | should call it absentmindednésit | really prefer real
books rather than e-ones. | have to turn the pagésuld touch it.

The health concern was aptly voiced by anotheromdgnt:

| am a teacher and | keep advising students tenlist mp3 files which are from

the course material. However, few students dofécéfely. Some lessons were
converted into audio formats, sometimes in a tiedtmanner. However, most

fail to use it effectively. First of all, the healtoncerns should satisfactorily be
answered. Many people are still hesitant abouptitential dangers those mobile
phones pose. Thus, people should be well-infornbediiathe harms. If people, or
speaking for myself, if | am assured that thenedsarm of using mobile phones,
then | would use it more. (#5)
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Even though the health concern may not result iblanket
rejection of technology, it is quite reasonableerevf this might
jeopardize one’s desire for change, for peoplectaautiously. Thus,
it follows that mobile phone users’ hesitations ameling health
concerns should be removed. Moreover, the studelaisk of
willingness to respond to the text messages wapleduwith their
general disinclination to text-messaging. The respots #2, #5 and
#9 reported that they rarely used text-messadifiyen for festival
occasions, | am more of a mobile phone caller thaext message
writer,” said #5, “because | am not patient enougth the typing
thing.” This takes the researchers to concludewbeabulary learning
through mobile phones was not particularly foundbéodiscouraging,
rather it was in line with learners’ lack of expostio text messaging
in general.

One note should be inserted here on the difficokythe code
categorization. From the learners’ findings, it vsasnetimes difficult
to decide whether their responses were about geeieral attitudes, or
their opinions about the mobile phone use in t&tiet courses.

3.4. Reactions to vocabulary activities introdutedore during and
after the courses

Here it should be noted that during and after toerses were
considered to be the same thing by most studerttseegsvere similar
translation activities. Therefore, vocabulary listed translation
activities will be the reference point for a betferision.

Some students, in fact, did not make a hierardithe usefulness
of activities either presented before or after ¢barses and they just
regarded both activities to be fruitful for themas. This disposition
is apparent in respondent #2, and #4's remarksirik all of them are
useful for me because | both can make the work wihslation and
learn new vocabulary items,” said #2 whereas #4vigen some
reasons:

| think both are useful. We could really get preghif we receive messages
beforehand. This would really ensure and boostigiaation. You see in
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translation courses that there is not enough m@aation for texts which are given
to us spontaneously. After the lesson, usually agEssserve as exercise.

One thing to be highlighted here is the learnepg'ssible
satisfaction or warm-up activities that might behiaged through
mobile phones. Not all learners are eager and pgdignough to
fight with any text. Therefore, a “spontaneouslyfepared and
delivered text might result in less participatiofjling the
participants’ passion. Moreover, it is seen frone ttespondent’s
answer that after-lesson messages which involvedeisees were
considered to be equally instrumental althoughexish mention was
not made by researchers to decide among a clustenaotations for
exercise The participatory role of the mobile phones sodlound in
Wang, Shen, Novak and Pan (2009), who observettdhsformation
of students from the “nonparticipatory” stage toeMaviourally,
intellectually and emotionally” (p. 674) involvedowd.

Especially non-respondents found the vocabulamstintroduced
before the courses quite beneficial. The respondiéhtgave an
account of what made the vocabulary list partidulaelpful:

I found the vocabulary before the lesson more uséfthen | received the

vocabulary lists, say 3 hours before, | spent 3hadurs thinking about the course.

This kept me connected to the course because Weerenough warm-up to have

an idea about what to learn. | could not answeresofthe messages after the
course.

It is clear from the previous discussion that arlier exposure to
new vocabulary might mean “further connectedness” nwore
engagement in the new words. Favourable commegtrdimg the
vocabulary lists before the lesson were also madgsh #8 and #9.
As for the activities after the lessons, one redpoh (#7) stressed the
usefulness of the activity: “I like the sentenceistiures in general. |
usually take notes to make use of the sentencetgtes in the coming
writings or essays.”

This account, in fact, points to a spin-off adeae as grammar
skills and writing were not the primary target thgh the activities.
However, as the course teacher attempted to cagaifeeline from the
new words to new forms and vice versa, the learceuid have found
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this new “structure embedded” and vocabulary irdtggt sentences
useful for further practice. As the sentences segrte built on the
learners’ course notes, #3 indicated that it wasdifbcult for her to
rush into the course notes and build on them.

Further advantages of SMS messages are givenbie baCourse
preparedness, alternative platforms for messaging @&ourse
motivation are some themes developed from the éegrraccounts.
Moreover, one respondent (#7) indicated his/her ditimmal
expectations referring to the SMS costs and SM#&etgl intervals.
The respondent’s concern was also mentioned innftirand Houser
(2005). A small share of their participants (10%) their study,
likewise, delayed reading and focusing on the ngessaintil a time
when they can fully concentrate. Thus, a criticstineation of time
intervals seems to be necessary in subsequenestudi

Further explanation could be made regarding thpardent (#6)’'s
sentiment of freshness and readiness Lu (2008) argues that
traditionally vocabulary is lengthily presented. wver, digestible
lessons that could be offered through mobile phormdd make
learners more engaged fresh since they find lessons presented in
“bite-sized” chunks more “manageable” (p. 516). Ber, the
repeated nature of the words presented either dnefluring or after
the lessons could add much to the word recyclinghvbould end up
in higher retention rates.

Table 5. Further usefulness of SMS messages

Respondent Advantage reported Theme

#1 If students receive an SMSTriggering course preparedness
message before the course,
they are aware of the course
content and they can lay the
groundwork for the course
before attending the course.
#4 After getting XXX [a mobile Captivation of communication
communication platform], platforms replacing SMS
kind of application, | realized
that it is really useful....l like
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the platform there and try to
keep looking at it.

#6 | got the feeling that the Course motivation
lecturer was spending effort
for me. | also feel ready and
fresh for the course. ....when
I received the vocabulary
lists, say 3 hours before, |
spent that 3 hours thinking
about the course. This kept
me connected to the course
because there was enough
warm-up to have an idea
about what to learn. | could
not answer some of the
messages after the course.

#7 | think it could be useful. Useful if credit problems are
However, as students weavoided and course-relevant
sometimes have problemsmessages are received at predictable
about credits. Moreover, textintervals
messages could be better if
they are sent at predictable
intervals. Sometimes we
cannot get ready for the
passages if we receive a text
just before the lesson.

3.5. The future of mobile phone use

Arguing that the future use would have further rimé@tion in our
lives and learning practices would not be out egjion if we take the
current availability and popularity into accounthi§ expectation is
reflected in respondents’ answers to the questiothe future use of
mobile phones for language learning. One respon@tcalled for
the enrichment of more visual aids embedded in $Ssages while
some others (#6, #7) said that mobiles phones dmldiken over by
tablets.

However, not all the participants painted a rogsyuype for mobile

phone integration, which is partly triggered byklat ownership of a
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proper device and the belief that mobiles phones yat another
temporary fashion:

| think my phone is not multi-functioned. Since th®bile phones are now
equipped with functions like those of laptops, dldwantage of mobility in phones
which have many features could be used as a gigahtage. The reason for me
to hold a laptop constantly is the extensive fiordiities. If my mobile phone

were equipped with those functions, | would not csmputers. Moreover, if the

screen were bigger, it would be better (#5).

The message conveyed seems to make sense ashite phones,
except for their smaller screen size and compaigtiless features
than those of PCs or laptops, have been replacmg ®ther devices.
Another respondent (#8) claimed that mobile phomesild not
prevail their present popularity:

In the future, | don’t think mobile phones will rain their popularity, because

they are the fad of the day and when people conaecirtain stage, they will get
enough of it. Many people use them just to see vghging on.

Since a majority of learners articulated their cgms for a more
developed version or replacement of mobile phottes participants’
intimacy and current satisfaction seem likely toshattered by doubt
and mystery of their future demands. In one way see participants
who glorify the present technological excellenag] & another way,
we see people who are suspicious of a possiblagepient, hinting
that the current satisfaction is a by-product oephemeral stream.

So as to make mobile phone learning practices rhereficial,
several suggestions have been made. Accordingnie garticipants
(#6, #7), certain institutional steps should bestato fully disseminate
the recommended technology. The rational for wstihal steps is
grounded on the need to support learners’ purchapower and
create or recommend course-relevant mobile phor@icapons.
Participant #6 considers the issue from the viempoif learners’
budget:

Buying power is really is important here. | thinkethchools or institutions should
supply these things if mobile phones are to be dsedducational purposes.
However, when educational institutions take oves tesponsibility to supply

these phones, they should choose the right defacestudents. Some educational
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institutions except for universities have forbiddbe use of mobile phones as far
as | know.

However, since learners may not easily make tlays among a
plethora of choices, it is possible for learnergéb lost in case of a
failure in making a smart choice. Therefore, ibéter for learners to
appeal to their immediate learning context. Thiesaus to revisit the
call for a paradigm shift to context-aware u-leagh{Hwang, Tsai &
Yang 2008; Liu & Hwang 2010). This type of learnirgdfers
advantage the following features: “(a) distance;fr) synchronous
and asynchronous access; (c) situated in authenticonment; (d)
timely access to learning information; and (e) adapand active
learning support” (Liu & Hwang 2010: E3). The follimg account
appears to portray the uncertainty of the partitipsith respect to
deciding what to equip his/her mobile phone with:

Departments should recommend us some internet aites applications; or

ministry of education could handle the issue. | eimes cannot make sure which

application to download on my mobile phone. | makehoice but it may not be
the best choice for vocabulary learning (#7).

3.6. A comparison of respondents

Even though a marked difference cannot be drawmrdéty the
frequency of responses to the SMS messages, selféeaénces were
noted. To begin with, the most frequent SMS respatsl had the
highest number of words (1593) in the transcriptss is followed by
the least respondents (1509) and the average mspisn (1412).
Moreover, not responding to the sentences for l@tiae through the
SMS messages were not reported to be related tolethmmers’
reluctance to the course. However, the relativegh hesitations of
the least respondents could, in fact, be intergrete the learners’
comparatively less preference of the SMS applioatiDespite the
hesitations described above, no respondent chakettge notion of
mobile phone integration.

4. Discussion
Given that mobile phone use has taken up a grestaleearners’
language development, further long-lasting andbéisteed uses of it



210 Mustafa Naci Kayaglu, Hasan Sglamel, Mustafa Kerem Kobul

should be encouraged. Institutional steps shoul@ken to ensure the
dissemination of knowledge through mobile phonegrdtion so that
individual attempts are somehow channelled. Thidcche achieved
through the realization and promotion of certaiple@ations geared to
language development. Moreover, medium-rich mobpaone
integration appealing to learners’ multiple inggdlhces could be
supported as it plays an embracing role in relationlearners’
individual differences. This could, as in severaidees documented,
be achieved through the multimedia messages toebe Blowever,
caution should be exercised to ensure the adopficdognitive and
psychosocial skills of the learner because anyrgitenade to develop
an understanding of the individual detached frosihar ecological
context would turn out to be an exercise in fyti(Terras & Ramsay
2012). Therefore, it would be useful to provide ransactional
relationship between learners and technology. Stegeturing the
fragmented attention (Trifonova 2003) seems todmessary, making
a reasonable use of mobile technologies or mob#dening enhances
and will enhance the opportunities for learningwédwer, there is still
room for Kohn and Hoffstaedter's caveat of the aan effect”,
which, according to Levy’s (as cited in Levy 2009%9) reading, is a
metaphor in which technology enthusiasts stop itikdat a waterhole
only until they get their fill. However, though nogrtain of the next
waterhole, if there is any, there is still needherish the moment.
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